
Excellence 
In 

Education 
A Kentucky teacher, recognized for her innovative approach, 

describes how she manages to achieve quality in the classroom 

S imulations are particularly 
valuable teaching tools because 
they are an effective way to 

approach real-world problems and 
issues in the classroom. By presenting 
a nonthreatening means of applying 
theory, simulations often stimulate a 
student's desire to study actual social, 
political and economic problems using 
the same methods applied in the 
simulation. 

While this type of teaching requires 
more initiative and creativity, simula-
tions provide a more active role in the 
learning process for students. They 
sometimes provide the extra motiva-
tion for learning for the student not 
generally interested in school, by 
giving him an experience of success. 

The economic community simula-
tion I developed and used for several 
years turns the classroom into an 
economic world where students partici-
pate in business, industry, home-owning, 
government, etc. This particular appli-
cation was used in a twelfth-grade 
class over six weeks, with the class 
participating four days per week for 
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by Shirleen Sisney 

The author, a high school 
economics teacher in Louisville, 
was selected last year as national 
"Teacher of the Year" by the 
Encyclopedia Britannica, Good 
Housekeeping and the Council of 
Chief State School Officers. The 
accompanying article describes 
how she has taught students by 
creating real-life situations in the 
classroom, a technique she says 
sometimes motivates those who 
aren't generally interested in school. 

"As a teacher," she says, "it is my 
responsibility to try to vary activities, 
assignments and types of tests in 
accordance with my basic belief 
that not all students learn, express 
or apply knowledge in the same 
way." 

fifteen minutes and for the entire 55-
minute period on Fridays. 

Just prior to the simulation, class-
room instruction had been augmented 
by guest speakers from the local 
economic community. Students invited  

local government, labor and business 
representatives to address the class on 
their assessment of the problems in the 
economy and their proposals for 
solutions to these problems. 

Each time a student invited such a 
speaker, the student was awarded a 
"chip," which then became part of the 
currency of the simulated community. 
Well-researched questions to the 
speakers also earned chips. Not only 
did the students benefit from the 
knowledge and viewpoints of the 
speakers, but they became motivated 
to acquire the chips. 

It has been my experience that if you 
want students to work hard on any 
classroom assignment, make it a chip-
earning activity. On the first day of the 
simulation, chips (representing the 
money earned by students) were 
distributed. A range of approximately 
eight to 20 chips was distributed to all 
students based on their performance 
on class assignments and tests and on 
their semester participation. 

Following the distribution of chips, a 
detailed explanation was given as to 
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The author's students learn how the economy operates by creating their own classroom community. 

how the chips would form the basis for 
developing an economic community 
within the classroom. Items in the 
room were used to represent aspects of 
the real economy: chairs represented 
homes; bulletin boards, the media and 
advertising; doorways, transportation; 
heat and light, utilities. Groups of 
chairs represented residential real 
estate and 4x4-inch squares, commercial 
real estate. Each of the classroom 
items was auctioned, the high bidders 
gaining ownership. The revenue for 
the auction (chips) was deposited in the 
government treasury. 

Applications were submitted and 
interviews completed to fill the positions 
of government treasurer and accountant. 
Accordingly, salaries in chips were 
paid. As students established businesses 
and sold their respective goods and 
services, the community developed and 
economic growth increased. As students 
made business deals, bought and sold 
goods and services (such as cookies), 
paid taxes and made policy decisions, 
the economic health of their individual 
enterprises and of the community in  

general was affected. 
The simulation gave the students an 

appreciation of the free market system. 
It gave them first-hand experience 
with the "real world," something I 
strive hard to relate to classroom 
instruction. 

Some results were rewarding for 
other reasons, both for me and the 
students involved. 

In order to evaluate their simulation 
performance, I require students to 
submit a diary, which describes their 
involvement in the community, their 
analysis of community activities and 
their application of community experi-
ences to the economic concepts and 
principles covered in the textbook. In 
her diary, one young lady wrote that 
she had held down five "jobs" during 
the simulation and had difficulty 
making a living. She stated that this 
experience made her realize she was 
not going to make it after graduation 
into the real world without a college 
education. She said college had not 
been in her plans, but she now intended 
to pursue a college education. She is  

currently enrolled as a full-time student 
at a four-year institution. 

Grading student performance also 
leads to some interesting experiences. 
One young man had gone bankrupt 
three times in the course of the six 
weeks. He continued to suffer from 
having the right idea at the wrong 
time. Yet his analysis of the reasons for 
his failure earned him an "A," not only 
for effort but because he had definitely 
learned from his experiences. 

Above all, though, I have enjoyed 
watching the students take the lessons 
seriously and become intensely involved 
in learning. Other teachers have told 
me the students use homeroom and free 
time in other periods to plan strategy 
and to make deals before their next 
economics class. They become so 
engrossed that they seem to forget this 
is work, and they take their work 
seriously. 

A student has to go through the 
wholesale suppliers, hire an employee 
and pay utilities and other bills in 
order to offer items such as fresh baked 
goods in the marketplace of our 
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Wrong Right 

YOUR 

Lower back pain can be caused 
by bad posture. Maintaining good 
posture is essential if you are to 
keep your back pain free. 

The Kenton D. Leatherman 
Spine Center is dedicated to 
relieving back pain. With an 
international reputation for 
innovative diagnostic and 
therapeutic techniques, the 
Leatherman Spine Center team 
offers comprehensive care for all 
types of back problems. 

State-of-the-art treatments and 

a unique team approach to care 
now offer hope to many patients 
with problems once considered 
uncorrectable. 

If you are presently experienc-
ing back pain, we urge you to 
consult your physician. If you do 
not have a doctor, or desire more 
information, write us: 
The Kenton D. Leatherman Spine 
Center of the Norton Hospital and 
Kosair Children's Hospital, P 0. 
Box 35070, Louisville, KY 40232-
5070, or call (502) 562-7300. 

NI • 
THE KENTON D. LEATHERMAN SPINE CENTER 

of the Norton Hospital and Kosair Children's Hospital 

A member of the Preferred Health Plan. 

A teacher's role, 
Sisney says, is to 
prepare students 

to make better 
decisions. 

community. Once when the principal 
announced an early class dismissal, 
instead of the usual happy response 
the news brought despair to the 
classroom entrepreneur. It meant 
economic disaster, as the student stood 
with "supply" in hand while "demand" 
was walking out the door. 

This simulation has a high rate of 
return on teacher time invested. I 
recently received a letter from a 
student operating his own business. He 
said his first desire and realization of 
his ability to become an entrepreneur 
related back to his community experi-
ences. Such feedback helps me evaluate 
the success of such teaching methods 
in helping my students meet a major 
goal of education, which is to be 
prepared for the "real world." 

One of my primary teaching goals is 
to develop a sense of self-worth and 
self-reliance in my students and I work 
hard to make them not need me. I 
emphasize skill development aimed at 
getting students to direct their own 
learning. I often tell my students that if 
there were a book or a person some-
where with all the answers to the 
questions they will encounter in life, I 
would direct them to that source so 
they could find the answers for all their 
questions. 

I attempt to impart to my students 
that, rather than finding the issues 
and questions of life in black and 
white, too often they will find them in 
the gray area in between. There is 
usually no single "answer" and it 
becomes the responsibility of the well-
prepared, or the woefully unprepared, 
to find the best answer. The benefit of 
an education is to have the skills and 
the self-reliance to make better decisions 
or adopt more constructive courses of 
action when the choices become difficult. 

The greatest compliment I have 
received from former students is that I 
have helped prepare them for the 
future and left them with a feeling that 
I cared that they learn. Each student 
comes to a learning environment with 
varying degrees of motivation, skills, 
and ability. My goal as a teacher is to 
try to tailor the classroom situation to 
meet the student's unique and particular 
learning needs. 

The greatest reward a teacher can 
receive is the knowledge of having 
unleashed on the world an individual 
who has developed a love for learning 
and that love, absent of all other 
considerations, is sufficient unto itself. 
Having helped students reach such a 
level is the achievement of excellence 
in education. 0 
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